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1 Introduction

The Open Education Resources of the Democracy through Drama project offer examples of how drama 
has been used to support teaching in the humanities, languages and the arts through practical explo-
rations of curricula within the classroom. It is intended that this document provides a usable resource 
for teachers so that they can implement drama in their classrooms to enhance their practice. 

Within our Conceptual and Pedagogical Framework1, we have suggested that both drama in educa-
tion and mimesis in education can be important enhancers of democratic education for the follow-
ing main reasons: 

  They are both media / methods that create contexts of connection for young people with 
the most important issues, problems and situations 

  Offer possibilities for young people to form their understanding and points of view concern-
ing the explored content

  They both create spaces for young people to define the content they want to engage in and 
explore that through the framework of the story created collectively

  The focus on ‘the other’ offers possibilities for developing empathy and understanding from 
various perspectives

  Both Drama and Mimesis fuel the imagination and empower agency, the possibility of creat-
ing change in the personal and social lives of young people

  These approaches aim to move beyond the solely cognitive understanding of issues, prob-
lems, and concepts towards creating a physical or a social experience and a felt understand-
ing.

The workshops and resources contained within this document seek to provide practical examples of 
how this is achieved. In addition, the suggested activities are open for use, adaptation, editing and re-
working, as we understand that many teachers and practitioners will be working in a range of different 
educational contexts.

Following this introduction, the second section provides teachers 
with guidance on how to use the resources provided, which is 
further supported in section three with a guide to practise and 
some of the practical considerations needed. This builds upon our 
Methodological Framework2 by moving some concepts within our 
framework into a practical setting.

Section four is split into two sub-sections, which are based upon 
the work developed for and during our two Demo:Dram summer 
schools in Marathonas (2018) and Budapest (2019). The first sub-
section workshops were themed around “Ancient Greek Journeys” 
and outline eight practical workshops that were developed with 
teachers across Europe through our teachers’ advisory groups. It 
is intended that these descriptions of the workshops capture both 
the content and form of the drama in various contexts. To hear 
commentary from our workshop leaders speaking about their 
workshops please visit here or to see how the workshops were 
developed please visit here.

1 To view and read our Conceptual and Pedagogical Framework please visit our website
2 To view and read out Methodological Framework please visit our website
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The ‘Other’
By imagining oneself as an ‘other’ person or by taking on 

different roles, it enables people to consider alternative 

points of view. By doing this, people can then begin to 

understand different perspectives and empathise with 

those perspectives. 

As a result of this process, people can then consider their 

own position in terms of their thinking and feeling about 

a particular person, their situation or story. 

As Neelands (2002 in O’Connor, 2010: 122) usefully 

points out “Students can learn and un-learn through the 

processes of constructing ‘others’” and in doing so “the 

boundaries between ‘self’ and ‘other’ meet and merge”, 

which allow spaces for someone taking part in drama to 

“find oneself in the other and in so doing to recognise the 

other in oneself”.
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3.1f The Poetry of Mimesis (Gilberto Scaramuzzo) 

Workshop summary:
This workshop seeks to explore how we can read and respond to texts14 differently in order to develop a 
deeper understanding of the author’s intention. During the experience of this workshop, it is intended 
that participants will create the mimesis of the words of a poem using all of their body. Adaptations of this 
workshop could be used in English to explore a specific extract of a novel or a news article. Alternatively, 
this approach could be used in history and/or media studies to evaluate different texts and bias. 

Reading expressively within this workshop and 
creating a similarity between meanings and 
pronunciation of words, this workshop aims 
to create the conditions to identify concepts, 
meanings and figures of speech. Through the 
observation of others, participants will also 
experience how learning is enhanced and 
deepened through the relationship with each 
other. In this case by witnessing and participating 
in the expression of an ‘other’ it is intended that 
democratic awareness is heightened

What are the aims/overall goals of the workshop?
     To make reflections on the relevance of what participants have experienced in class through 
poetry to life outside the school environment
     To enable a deeper understanding of a poetry text
     To support recall of text for future learning and application

What are the objectives/stages of the workshop?
     To make poetry more accessible and relevant to a young readers’ lives 
     To foster an intimate comprehension of the meanings of the poem and the author’s intentions 
     To avoid analysis that could obstruct the experience of encountering poetic language and to 
bring out concepts (e.g. hermetic poetry) and patterns of the poetic-rhetorical language (e.g. 
simile, oxymoron) from the expressive dynamism experienced during the class. 
     To experience a participatory learning community where different interpretations facilitate 
shared understanding. 
     To experience the relevance of expression and understanding in a democratic coexistence 
inside the school environment, with the view that this will support understanding outside the 
classroom.

Why this workshop; what is the rationale for democratic values?
This workshop fosters civic skills through a belief that mimesis can unite academic and artistic actions 
as one. The educational practices and pedagogy used within this workshop are paths to follow in order 
to build a democratic co-existence within the learning environment. Mastering mimesis and using 
this approach can make the relationship between what happens in school and outside of school more 
connected.

By studying poetry and making the mimesis of each word with all the body, participants can enjoy the 
experience of becoming what they are saying and of saying what they are with all of their being. Here, 

14 Texts in this sense is being used to mean poetry, fictional text, media text, factual text.

the poetry is used as a way in which to participate in a democratic society; participants are invited to 
express themselves and thus understand the other more closely.

Description of workshop process: what we did and how we did it;
Reading aloud- To start the workshop, the facilitator should read a poem aloud without giving any 
contextual information to participants, such as who has written it and why. For example, the facilitator 
might use “Voices” by Kostantin Kavafis (see resource 6.3). The reason for this is so that they can experience 
the sound of the words and the rhythm of the language ‘first-hand’ without any other information.

Following this, the facilitator should read the 
poem again. However, this time the participants 
should be tasked with moving one hand in 
response to hearing the sound of the words and 
what those word mean to them. This process 
should then be repeated a third time, however, 
the participants should create the mimesis of the 
words using their entire body. This whole process 
should see the facilitator refraining from showing 
any movements to the participants. 

Observing the mimesis of the other- Once this 
initial reading and mimetic response has taken 
place, the facilitator should then divide the whole group into two groups. The poem should then be re-
read with one group of students observing the mimetic response of the other group and vice versa. 

During the observation of the other group, participants might be tasked with observing their response to 
both seeing the other groups’ mimesis in time with hearing the words of the poem. They might be asked 
what the poem means following this- a process we are calling verbalisation. 

Verbalisation- Participants should be asked to express in words the feelings and emotions they 
experienced whilst both creating the mimesis of the poem and observing the mimesis of others. To do 
this, the facilitator might engage the group in a whole group discussion. Alternatively, the facilitator 
might ask for small group discussion with some feedback. 

Concepts / meanings / figures of speech- Following the verbalisation of ideas and meanings, the 
facilitator should draw links between the reflections of the participants and the concepts, meanings and 
figures of speech identified by scholars and critics in the poem, giving explicit explanations. 

Feeling the feeling of others- The teacher facilitates a reflection on the relevance of mimesis (becoming 
similar) for understanding intentions of the poet; and of the relevance of participating in the mimesis of 
others in order to deepen the research of meanings. 

The poem read by students- Students in turn read aloud. Mimesis is now, for the reader, an inner 
movement; classmates explore with their body the interpretation of the reader; whilst reading the 
reader pays attention to the expressions of the others, trying to harmonise the pace of reading with 
their movement. 

From class to life- The teacher facilitates a final discussion on how expression and understanding are 
related; and on how we can apply the knowledge, we are gaining from class to life in order to improve 
the quality of relationship in coexistence with others.

Figure 19- Gilberto Scaramuzzo sharing his work with 
Demo:Dram partners- Rome 2018

Figure 20- Gilberto Scaramuzzo using Mimesis to explore 
poetry- Rome 2018


